QUB TEACHING AWARDS
APPLICATION FOR A RISING STARS TEACHING AWARD 2017

Patricia Holden, School of Pharmacy
1.

PREVIOUS TEACHING AWARDS (200 words maximum)

If you have ever previously won a Queen’s Teaching Award, please note the year and category (eg Rising Star, Team etc)
below. You should also provide a short explanation of how the work outlined in this application differs from the work for which
you were previously recognised.

2.

CONTEXT FOR THE APPLICATION (300 words maximum)

Please provide a brief summary of your application and a context for your work. Examples of the
information you might include are; the subject you teach or the area of learning support you work in, the
type of learning and teaching/learning support activities you are involved in, how many learners are
involved, your particular learning and teaching/learning support interests and an outline of your overall
teaching/learning support philosophy?
I was appointed as a Teaching Fellow [now Lecturer (Education)] in November 2012. Prior to that, I had
17 years’ experience as a community pharmacist across a range of professional, clinical and managerial
roles. As both a practising pharmacist and an educator my aim is to be a motivational role model to the
students, helping them to develop the skills, behaviours and attributes required for their future career as
healthcare professionals.
I completed the Postgraduate Certificate in Higher Education and Learning (PGCHET) within my first
year and am involved in teaching across all four levels of the MPharm. I currently teach across 6
modules with a particular focus on the pharmacy practice elements, hence utilising my vast experience
as a practitioner for the benefit of the students.
I deliver large and small group teaching to undergraduate pharmacy students, adopting a range of
teaching methods from traditional lectures to workshops, tutorials and one-to-one role plays. As a
member of the School’s proactive Distance Learning Subgroup, I also support postgraduate teaching
and learning.
My appointment was a result of a recommendation from the General Pharmaceutical Council (GPhC)
which accredits pharmacy degrees. Their expectation is that pharmacy schools must provide students
with opportunities for practical experience in interacting with patients, carers and other healthcare
professionals, and such placements must be quality-assured.1 Although community pharmacy
placements have been a component of the MPharm for a number of years, this was on an informal
basis, with students organising their own placements, with no quality assurance or oversight from the
university.
I successfully developed an innovative quality assured scheme to deliver high quality community
pharmacy placements for the undergraduate pharmacy students. It was officially launched by Professor
James McElnay (as acting VC) in November 2013 and I continue to coordinate it for 350-400 students
annually.
(Word count: 299)
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Figure 1 - Professor McElnay awarding Mr Anderson (Community Pharmacist and President of
the Commonwealth Pharmacists Association) with his QUB Student Training Centre plaque.

2.

DISCUSSION (See Guidance Notes overleaf)

You should illustrate your discussion throughout with reference to specific learning and teaching
activities. You should also provide examples of the influence of student feedback on your learning and
teaching practice.
(a)

How you are promoting and enhancing the learners’ experience (1000 words maximum)

It has been long established that placements and patient contact are a key component in healthcare
education. Experiential learning enables students to synthesise theory with practice in a variety of
contexts and develops their ability to think both critically and reflectively.2 Although community
placements were a component of the MPharm, the lack of a quality assured framework was a concern.
Additionally, anecdotal evidence suggested that it was particularly problematic for international students
to secure placements.
It was decided to develop a robust community placement programme with a quality assurance
framework consisting of a trained and accredited network of community pharmacists, regular quality
practice visits, online resources and communication, and regular formal and informal feedback
mechanisms. Before commencing I researched placement programmes in other institutions and
consulted the profession on content and implementation of the proposed programme.
Community placements rely on the professionalism and goodwill of the local pharmacy network, and
overall there was a very positive response from the pharmacists. However, we did experience resistance
just prior to the official launch; this required considerable negotiation and diplomacy on my part and we
successfully launched the programme within the original timelines. It is rewarding to note that in spite of
this initial resistance, the programme has continued to thrive, with the placement network currently full
and a waiting list of pharmacies wishing to join.
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Knowledge and preparation is crucial for pharmacists to enable them to maximise the learning
opportunities and associated benefits from a placement. The logistics of delivering live training events
across a wide geography can be problematic; therefore I developed an innovative online continuing
professional development (CPD) accredited training programme. On completion of this, the pharmacist
becomes an accredited partner of the Pharmacy Placement Network and receives a QUB ‘Student
Training Centre’ plaque in acknowledgement of their commitment.
I carry out practice visits across the placement network; this is a vitally important tool in the quality
assurance framework.
To ensure a streamlined process, a placement website was developed for efficient access to information,
resources and feedback surveys.

Figure 2 - The pharmacy placement website home page

To date, 204 pharmacists have completed the online training. This corresponds to 159 pharmacies
representing 30% of the total N.Ireland pharmacies (n=535). The network covers all of NI, mirroring
MPharm students’ home geographical location. Figure 3 shows the breakdown of placement pharmacies
by county compared to student home address. This geographical mirroring of placement sites to
students’ locations was strategic; not only would it be convenient for students but it was anticipated that
this would also enable local relationship building and employability to be enhanced. Subsequent analysis
shows that 44% of mentor pharmacists have indeed employed pharmacy student(s) as a direct result of
a successful placement engagement. Anecdotal evidence would also suggest that relationships
developed during the undergraduate placements help many students secure a post-graduation preregistration position. This is truly gratifying, as employability is a key tenet of the QUB Education
Strategy (16-21).3

3

Student
Pharmacy

35%
30%
25%
20%
15%
10%
5%
0%
Belfast

Antrim

Armagh

Down

Fermanagh

L'Derry

Tyrone

Figure 3 - Association between geographical spread of
pharmacies and student home addresses

Whilst we encourage the pharmacists to engage with the student, ask and answer questions and give
open and honest feedback, we do expect the student to work through the required exercises
autonomously. Encouraging students to take responsibility for their own learning will help them acquire
lifelong learning skills and instil habits of CPD and reflective practice that is vitally important in a
healthcare profession.5 This feeds into the QUB Education Strategy (16-21) - Education through
partnership: Students as partners in learning and teaching.3
Feedback is crucial in order to assess the impact of the programme and we have online surveys for
pharmacists and students. Analyses of these have been encouraging; 100% of mentors strongly
agreed/agreed that the training has helped them support the student. 97% of student respondents
believed the placement provided a good environment for learning and 91% gave their placement
experience a mark of ≥7/10.
Free-type comments are also analysed; examples are included in the tables below.
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An important part of the process is to share personal feedback from the pharmacists, both positive and
constructive, with the students. The number who refer to employment is noteworthy.
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In terms of internationalisation, the following quotes are very encouraging.

A particular area for improvement that has been identified is the perceived lack of business skills of
pharmacy students. Community pharmacy is unique in its duality of healthcare and retail business;
business acumen is therefore a skill we should be equipping the students with, to enhance their
employability and entrepreneurial spirit. I am currently developing a programme to address these deficits
to be delivered as part of the Development Weeks in line with the new academic year structure.
The placements are linked into the practice modules of the MPharm and develop in duration, content
and complexity over the 4 years. Having this clear link can help the students integrate and consolidate
their knowledge and skills, and also apply this real-life experience in future learning. For example, the
Level 3 placement introduces the student to the knowledge and skills that will be formally taught in the
Level 4 module ‘Responding to Symptoms’.
I am the lead academic for a group of students (n=25-35) in this module and am passionate about
challenging and motivating them to achieve their full potential. Patient consultation role-plays are a
significant component of the module and I encourage the students to reflect back on their placement
experience and on their own performance before I give instant verbal feedback. This is followed by
detailed individual written feedback, not only on their clinical knowledge, but crucially on their
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communication skills. This is then consolidated into generic class feedback. My feedback content and
style have regularly been acknowledged by students (Table 3).
I strive to teach the class in a stimulating and authentic way and I am passionate in preparing the
students for future practice and instilling principles of life-long learning rather than help them to simply
‘pass an exam’. There is nothing so personally rewarding as witnessing the progress and confidence
gain of the students over the module.
(Word count: 997)

(b)

How you support colleagues and influence support for student learning
(maximum 350 words)
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The quality assurance pharmacy practice visits provide an invaluable opportunity for relationship building
with these important stakeholders in our teaching and learning. We discuss issues, opportunities and
share two-way feedback. This regular communication helps me to influence the pharmacists, increase
their engagement in the programme, ultimately leading to an enhanced learning experience for the
students.
One of the recurring feedback themes relates to students’ communication and counselling skills. From
this feedback, I offered to facilitate the communication and counselling skills workshops delivered at
Level 1 by a number of colleagues. I felt it was an important opportunity for teaching staff to emphasise
to the students the importance of these transferable skills alongside their theoretical knowledge.
I share feedback with colleagues who are involved in teaching in modules relating to the placements so
they are aware of particular themes and can adapt their teaching accordingly.
As a member of the School of Pharmacy Teaching & Learning, Reaccreditation and Distance learning
committees, I help to deliver School and institutional initiatives. I am involved in peer mentorship and
review of colleagues, and was an integral part of the team that met with the GPhC team during their
Reaccreditation Interim visit in March 2015. The placement programme was scrutinised and commended
by the Panel as resolving the concerns that had been raised by them in 2012.
I facilitate student recruitment by supporting School of Pharmacy open days and attending high school
and STEM science and careers events. I also work very closely with the lead academic for careers
within the School, passing on contacts, opportunities and assisting at the careers events she organises.
I am a reserve professional member of the Pharmaceutical Society of Northern Ireland (PSNI) Fitness to
Practice scrutiny committee and a PSNI nominated representative on the National Appeal Panel which
determines entry onto the pharmaceutical list for community pharmacies. I deliver training to qualified
pharmacists as part of the Northern Ireland Centre for Pharmacy Learning and Development’s regional
programme. I also am an examination question writer for the PSNI pre-registration exam, which
determines entry into the profession.
(Word count: 346)

(c)

Professional development activities you’ve undertaken and the impact of these activities
on student learning (350 words maximum)

As a registered and practicing pharmacist, continuing profession development (CPD) is a fundamental
requirement to ensure patient safety, and as such has been a significant component of my practice for
many years. However I take my responsibility for CPD even more seriously now that I am teaching the
next generation of pharmacists and therefore need to be absolutely sure that everything I am imparting
to them is contemporary, accurate and evidence-based. I am also passionate about developing my
teaching to ensure that the students understand the concept of life-long learning and the importance that
skill mix and development, as well as clinical knowledge, will play in their future careers as healthcare
professionals.
Conscious that I am an early career academic, I feel it is important to explore all avenues to help build
my competence and confidence in teaching. Therefore not only do I ask for peer review of my teaching, I
also actively seek to peer review others as I believe I can learn so much from their experience and
approach.
I found the PGCHET very helpful, having never previously been involved in delivering education, and
regularly use many of the exercises and practices to reflect on my teaching in order to continually
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improve. I actively pursue student feedback, employing minute papers, real time ‘post it note’ feedback
as well as the standard teaching evaluation questionnaires. I have found that I get such a huge reward
from positive feedback from the students and this inspires me to always strive for better. To think that I
have inspired or encouraged a student to become the best pharmacist they can be is very rewarding and
motivating.

Hello Patricia,
I just wanted drop an email to say thanks for all your help this semester. You were a great class lead and
handled all our near mental breakdowns brilliantly each week! I really don't think I could have pulled up
my marks if it wasn't for you and your encouragement and help. So thanks for everything, you've
definitely contributed to me (and probably everyone else) becoming a better pharmacist!
Have a great Christmas!
(Word count: 349)
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Teaching Awards 2017
Guidance
The following are suggestions of the type of information you might wish to include in your analytical
application - it is not an exhaustive list. You may also wish to draw upon educational literature within
your application.

Evidence of
How you are promoting and enhancing
the learners’ experience





how you stimulate and inspire learners
how you develop, organise and present
resources
how you assess learners appropriately

Evidence of
How you support colleagues and
influence support for student learning

 ways in which you contribute to the
development of colleagues within your
area e.g. mentoring, membership of
Working Groups/Committees, developing
policies etc
 how you contribute to institutional
initiatives
 your contribution to
regional/national/international initiatives

Evidence of
Professional development activities
you’ve undertaken and the impact of
these activities on student learning

 professional development activities
undertaken
 how you have used these activities to
review and enhance your practice
 how this has led to improvements for
your learners.
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