School of Psychology
Queen’s University Belfast
Research Postgraduate Handbook (Doctorate in Clinical Psychology Version)
2020-2021

Contents
School of Psychology............................................................................................................................... 0
Queen’s University Belfast ...................................................................................................................... 0
Research Postgraduate Handbook.......................................................................................................... 0
2020-2021 ............................................................................................................................................... 0
................................................................................................................................................................ 0
Welcome ................................................................................................................................................ 4
The School of Psychology and its Research ................................................................................... 5
Location ............................................................................................................................................. 5
Key Contacts ..................................................................................................................................... 5
The Research Environment ................................................................................................................ 6
Members of Staff and their Research Interests ........................................................................... 6
Current Research Students and their Research Interests ......................................................... 8
Support Staff in the School ........................................................................................................... 10
How Research Postgraduates fit into the Structure of the School ............................................. 11
Management Structure of the School.......................................................................................... 11
Director of Postgraduate Research ............................................................................................. 11
School Postgraduate Research Committee (SPRC) ................................................................ 11
Formal Procedures............................................................................................................................. 12
Registration ..................................................................................................................................... 12
Attendance ...................................................................................................................................... 12
Progress Monitoring: overview ..................................................................................................... 12
Formal meetings between the supervisor(s) and student .................................................... 12
Annual Progress Review and Differentiation ......................................................................... 13
Initial meeting to appoint supervisors ...................................................................................... 13
Training Needs Review ............................................................................................................. 13
Initial Review/Research Plan .................................................................................................... 13
Integrated timetable: Year 1 ......................................................................................................... 14
Progress Monitoring: major elements ......................................................................................... 14
Differentiation ................................................................................. Error! Bookmark not defined.
Annual Progress Review in Second Year and Beyond ........................................................ 15
Procedure for Illness and Temporary Withdrawals ................................................................... 15
Ethics................................................................................................................................................ 16
Submitting the Thesis .................................................................................................................... 16
1

Grievances and complaints .......................................................................................................... 16
Training for Research Postgraduates ............................................................................................. 18
University–Wide Training .............................................................................................................. 18
Training for Research Postgraduates in the School of Psychology ....................................... 18
Training Needs Review .................................................................... Error! Bookmark not defined.
PSY7031 Research Planning and Skills .................................... Error! Bookmark not defined.
PSY7063: Principles of Qualitative Research Methods and Data Analyses I ............ Error!
Bookmark not defined.
PSY7065: Quantitative Data Analyses 1 ................................... Error! Bookmark not defined.
PSY7064: Principles of Qualitative Research Methods and Data Analyses II ........... Error!
Bookmark not defined.
PSY7066: Quantitative Data Analyses 2 ................................... Error! Bookmark not defined.
Student and Supervisor responsibilities.......................................................................................... 20
Research Student’s Responsibilities ........................................................................................... 20
Supervisors’ Responsibilities ........................................................................................................ 21
Publishing Together ....................................................................................................................... 22
Teaching Opportunities in the School ................................................ Error! Bookmark not defined.
Resources ........................................................................................................................................... 22
Conference Attendance................................................................................................................. 22
Project Costs ...................................................................................... Error! Bookmark not defined.
E-mail ............................................................................................................................................... 22
Pigeonholes .................................................................................................................................... 22
Test Library and Workshop........................................................................................................... 22
Sources of Help outside the School: ............................................................................................... 23
Student Guidance Centre – https://www.qub.ac.uk/directorates/sgc/ .................................... 23
Students’ Union – https://qubsu.org/Contact/ ............................................................................ 24
Safety & Security ................................................................................................................................ 24
Emergency phone .......................................................................................................................... 24
Evacuation ....................................................................................................................................... 24
First Aiders ...................................................................................................................................... 25
First Aiders Room Telephone....................................................................................................... 25
First aid box Location..................................................................................................................... 25
Security ............................................................................................................................................ 25
Reporting of Accidents, Dangerous Occurrences ..................................................................... 25

2

Lone Working Arrangements ........................................................................................................ 25
Equality and Diversity ........................................................................................................................ 26
University Policy on Equality and Diversity ................................................................................ 26
Policy Statement......................................................................................................................... 26
Commitment to Policy ................................................................................................................ 26
Status of the Policy .................................................................................................................... 26
Equality and Diversity Training ..................................................................................................... 26
Further Information on Issues Related to Gender ..................................................................... 27
Bullying and Harassment .................................................................................................................. 27

3

Welcome
Welcome to the School of Psychology at Queen’s University Belfast. We are delighted that
you have decided to pursue your postgraduate research degree with us, and we hope that
you will enjoy your time in the School. It is not an exaggeration to say that doing a research
degree is a life-changing experience, and its effect on the career paths that are open to you
is huge, if not always straightforward.
The core of a research degree is the project that you do, and you should not let anything get
in the way of that. However, there is a great deal that supports and complements the central
project. Your relationship with your supervisor, and other members of your supervisory team,
is critical, and this handbook outlines what you can expect from them, and what they can
expect from you. As a research student, you also receive formal training, and it may be
central to your subsequent career. The School offers a programme designed to help you to
acquire you appropriate skills. This handbook tells you about training opportunities that we
provide.
Success in academic life depends on showing enterprise and taking advantage of
opportunities. Whilst we do provide training and development opportunities, we also
encourage you to organise more specific events yourself, taking advantage of money that is
available through the University Postgraduate Office. The Postgraduate Conference, which
will take place at the end of Induction Week, is a good example of an event that has been
organised by research students with financial support from the Postgraduate Office.
To progress, it is not enough to do excellent research. You must also tell people about it. We
encourage and support our research students to attend conferences so that they can talk
about their work. The School’s coffers are not bottomless, and so please remember that
there are sources of external funding to help research students go to international meetings.
We also encourage our students to write up their findings for publication. Be ambitious! Any
papers you publish about your research will help you after you finish your research degree.
They will usually be published with your supervisors. The School makes a considerable
investment in your postgraduate education, and papers published with your supervisor are
part of the return that it derives from its investment in you.
If you are reading this during Induction Week, then publishing papers probably seems like a
long way off. In the meantime, we wish you every success with your project and if the
Director of Postgraduate Research can help you in any way, please e-mail me at
d.wells@qub.ac.uk
Good luck!
Dr Deborah Wells
Director of Postgraduate Research
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The School of Psychology and its Research
Location
The School is situated in the David Keir Building. The School address is:
School of Psychology
Queen’s University Belfast
18-30 Malone Road
Belfast
BT9 5BN
There are two entrances to the building. The most direct entry to the School of Psychology is
via the Malone Road entrance (opposite the Wellington Park Hotel and Botanic Inn); this
takes you directly into the School. Entry by the Stranmillis Road requires a trip through
Chemistry and many doors to reach Psychology. The School Office is in room 0G.507 on the
left of the main corridor from the Malone Road entrance of the David Keir Building (DKB).
Please be aware that this year, in an effort to maintain social distancing, there is a one-way
system of flow through the DKB.
Key Contacts
Head of School
Professor Teresa McCormack

E-mail: t.mccormack@qub.ac.uk
Tel: 028 90 97 4174

Director of Postgraduate Research
Dr Deborah Wells

E-mail: d.wells@qub.ac.uk
Tel: 028 90 97 4386

Postgraduate Secretary
Bernie Devlin

E-mail: b.devlin@qub.ac.uk
Tel: 028 90 97 5518

School Manager
Dr Martin Sawey

E-mail: smpsych@qub.ac.uk
Tel: 028 90 97 4379

Disability Officer
Dr Tim Fosker

E-mail: t.fosker@qub.ac.uk
Tel: 028 90 97 4375

DClinPsy Research Director

Email: k.vowles@qub.ac.uk
Tel: 028 90 97 4371
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The Research Environment
Members of Staff and their Research Interests
Member of Staff

Research Area

Dr Pauline Adair

The development and evaluation of psychological (e.g. cognitive
behaviour therapy)/behaviour change interventions to reduce the
psychological sequelae of physical health conditions as well as disease
prevention through encouraging lifestyle change (e.g. diet/oral hygiene)
Trauma and mental health
Social psychology of cultural diversity, immigration and integration,
educational success of immigrants and minorities, intergroup relations,
identity politics and political participation of minorities.
The psychological, social, and organic factors that influence adjustment
to health conditions such as diabetes and stroke.
Intergroup relations, intergroup conflict and social change in divided
societies. Policing.
Cat welfare, farm animal welfare, animal abuse.
Motor control, sensorimotor control, movement control in the elderly.
Rehabilitation of movement control in stroke survivors. Neural adaptions
to training.
Studying migrant children and adults, their adjustment processes,
belonging and practices of inclusion and exclusion, identity and
wellbeing.
Trauma as an etiological factor in the development of adult
psychopathology. Understanding co-morbidity and how it relates to
treatment outcomes. Neuropsychology deficits and the impact on
recovery. Implicit cognition in psychopathology.
Human visual perception. Attention in perception of motion-defined
transparency. Mechanisms underlying the phenomenon of motion
direction repulsion. Perception of shape-from-shading. Infant vision.
Perception of motion-defined transparency; Laughter.
Social and cognitive development; development of social categories;
development in contexts of intergroup conflict.
Psychology in Chronic Illness. Health Promotion.
Eye-hand coordination, with a particular focus on catching and hitting
movements.
How sensory information and cognitive resources are utilized for optimal
motor behaviour, focusing on (1) Life-span development of sensorimotor
and cognitive processes (2) multisensory integration in postural control,
(3) timing of rhythmic movements
Social Psychology; Sport and Exercise Psychology; Health Psychology;
Victimhood, Conflict Resolution.
High-level cognition, Development of thinking, Psychology of regret.
Language and Literacy Development, Developmental dyslexia, Auditory
Processing in children, Speech Processing.
health psychology - principally stress and coping and the quality of
teaching and learning in education.
Clinical health psychology and clinical neuropsychology, and particularly
interested in Contextual Behavioural Science approaches (ACT)
Public health approach to palliative and end of life care, bereavement,
and illness beliefs.

Prof Cherie Armour
Dr Gulseli Baysu

Dr Emma Berry
Dr Danielle Blaylock
Dr Grace Carroll
Prof Richard Carson
(part time)
Dr Elida Cena

Dr David Curran

Dr Will Curran

Dr Jocelyn Dautel
Dr Martin Dempster
Dr Joost Dessing
Dr Mihalis Doumas

Dr Katrin Dudgeon
Prof Aidan Feeney
Dr Tim Fosker
Dr Chris Gibbons
Dr Chris Graham
Dr Lisa GrahamWisener
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Dr Jenny Groake

Dr Donncha Hanna

Dr Agnieszka
Jaroslawska

Dr Ioana Latu
Dr David McCormack
Prof Teresa
McCormack
Dr Gary McKeown

Dr Katrina McLaughlin
Dr Susan O’Neill

Dr Kostas
Papageorgiou
Dr Catherine Reeve

Dr Matthew Rodger
Dr Magda
Rychowlaska
Dr Teresa Rushe

Dr Gillian Shorter
Dr Laura Taylor
(part time)
Dr Brent Thompson
Dr Paul Toner
Prof Rhiannon Turner
Prof Kevin Vowles
Dr Deborah Wells
Dr Paul Wilson
Dr Judith Wylie

Stress and coping, mood and emotion regulation, wellbeing, psychooncology and post-traumatic growth, music listening and physical activity
interventions, and health interventions supported by mobile technologies.
Psychometrics and applied individual differences focusing on the area of
mental health: Anxiety disorders, i.e., OCD & PTSD; Trauma &
Psychosis; Shame & Guilt.
Cognitive development across the lifespan. Understanding and
remediating cognitive learning difficulties –working memories –
mechanisms, learning and training. Mind wandering in children and
adolescents.
The interplay between social cognition and nonverbal behaviour.
Psychological trauma, anxiety problems, and persistent physical
symptoms.
Memory development, Developmental psychology of time, Development
of causal reasoning.
Cognition and emotion, cross-cultural emotion perception, social signal
processing, evolution of human communication and language, risk
perception and communication, implicit learning, opinion dynamics,
cognitive modelling, agent based modeling.
Parenting; Evaluation of parenting programmes/health care interventions;
Adolescent development and wellbeing
Sport, exercise and health, especially the link with mental health.
Exploring the social constructions of identity, health, and sport and
exercise for other groups, especially disadvantaged and minority groups.
Cognitive and developmental neuroscience, personality assessment and
genetics.
Canine olfaction. canine sensory perception, cognition, and learning, and
how these findings can be applied to the training of dogs for medical
assistance and alert. Chemistry of human biological samples collected for
the training of medical detection dogs. Primate cognition and sensory
perception.
Auditory perception, perception in the control of action.
Facial expressions of emotion, sensorimotor simulation and facial
mimicry, culture and emotion, development of emotional competence.
Psychological, biological and social predictors of psychosis; normal and
atypical adolescent brain development; psychological predictors of selfharm and related disorders in young people.
Addictive behaviours; alcohol and drug use.
Examining the impact of political violence on children, families and
communities in Colombia, Croatia and Northern Ireland. Conflict
transformation, mental health and transitional justice.
The subjective experience of time within analytic treatment & the process
of clinical supervision.
Alcohol use and consequences, drug/behavioural addictions and
common mental health difficulties
Intergroup relations; the effects of contact and imagined contact.
Acceptance and Commitment therapy; Mindfulness, and Values in
Chronic Pain
Animal Behaviour, Animal Welfare, Human-animal bond, Pet behaviour
therapy, Laterality, Dogs, Olfaction.
Child Development, Cognition, Intelligence, Personality & Psychometrics
Reading, Text design, Literacy and numeracy, Environmental
communication, Multilingual communication.
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This table is meant to give an impression of research in the School. Fuller and more up-todate descriptions are on the website, at http://www.qub.ac.uk/schools/psy/about/SchoolStaff/
The School’s research facilities include 128 channel EEG system, a VR system and whole
body motion capture, eye movement tracking systems, transmagnetic stimulation and a
comprehensive test collection. There are also facilities for computerised testing, a suite of
rooms for carrying out animal welfare and behaviour research and a mobile laboratory to
facilitate testing in children. Some of the research facilities this year are being used for
teaching purposes to facilitate social distancing.
Current Research Students and their Research Interests
Name
Research Area/Title
Abboud Juliana

Fletes Houston Perla
Gomes Arrulo Teresa
Hamilton Jayne
Harper Lauren
Hawe Merdeth
Hennah Charlotte
Herron Aaron

Understanding and changing clinician behaviour regarding
implementing evidence-based guidelines into practice informed by the
Theoretical Domains Framework
Motivations for gossip: communication in social status enhancement
FND attitudes
Unexplained cough; a Delphi approach
Design and evaluation of intervention outcomes for staff
Pain management strategies in neonatal units
Evaluating the efficacy of dance for PD in improving motor and nonmotor symptoms in people with Parkinsons.
Post-Traumatic Growth Project
The development of interpersonal regret.
ACEs aa a predictor of neuropsychological function in an adolescent
clinical sample.
Improving human-robot coordination through mutual action
understanding
Non-epileptic seizures
Examining sleep disturbances among those with a clinical PTSD
diagnosis - an experimental design.
Fathers, ACEs and the Intergenerational Transmission of Parenting.
Improving Health-Related Quality of Life after a Diagnosis of
Advanced Oesophago-Gastric Cancer
Developing a new quality of life assessment measure for young
people at risk of alcohol-related problems" and involves quality of life,
alcohol problems, alcohol risk, addiction and young people.
How metacognitive experience and working memory performance are
related to navigation strategies through hypertext.
Post-traumatic Growth and quality of life among survivors of the
Northern Ireland troubles: The roles of coping, social support and
Post-Traumatic Stress Disorder
Neurobehavioural Outcomes of Childhood Adversity
Beneath the Surface: Stress, Psychopathy and Hip-Hop/Rap Music
How do autistic people think?
Narcissism & experience of time
Trauma in NI
Healthy Ageing and Walkability in the Built Environment
Non-epileptic seizures

Hill Rebecca

Using comics in mental health

Allison Bronagh
Begley Roisin
Brown Anne-Marie
Calderwood Leanne
Campbell Natasha
Carapellotti Anna
Cleary Eimear
Corbett Bethany
Craig Lois
Devlin Roisin
Donnelly Clare
Dorrian Jade
Downey Terri
Duggan Cara
Dyer Andrew

Edwards Marc
Fletcher Shelley
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Hitch Catherine

Horstmeier Lukas
Irwin Stephanie
Jack Sam
Jenks Emma
Johnston Matthew
Jones Amy

Kilpatrick Eimear

Kinnard Rachael
Kirkpatrick Ruth
Kelly Grace
Knox Rebekah
Kocicova Eva

Lyle Heather
Macri Alaina
Malone Aoife
Mannion Eimear
McCaughey Laura
McAleese Shannon
McKenna Morgan
McSpadden Holly
Melaugh McAteer
Annie
O’Brien Treasa
O’Boyle Finnegan
Una
Patterson Aaron
Redmond Donna
Reynolds Megan

Rooney Rebecca
Ross Kenneth
Savage Alannah

The relationship between trauma, mental health and alcohol, and the
impact of that relationship on help-seeking for Northern Ireland
veterans.
Social Class: The Role of Class Identity Management Strategies in
Higher Education.
Trauma and Sleep
Understanding the evolutionary mechanisms underlying infant
features in cats and their implications for animal welfare.
Examining bilingual advantages in executive functioning.
The development of relief
The role of intergroup threat and intergroup contact in understanding
and reducing negative attitudes towards women in masculine
domains.
Problematic Sexual Behaviour: Qualitatively exploring the etiology
and development of problematic sexual behaviour (PSB)in young
people
Classical Music and Canine Welfare
Vicarious trauma in the Regional Plastics Team.
Suicide & Self-harm
Postural control deficits in autism spectrum disorder (ASD):
Investigating multisensory integration impairments.
School adjustment and achievement of majority and minority
students. I have been focusing on the longitudinal effect of peervictimization on school outcomes of minority and majority
adolescents, exploring whether teacher support buffers these effects.
Cross cultural differences in children’s' mathematical
development- the home numeracy environment
Connecting People with Wild Animals - From Hands Off to Hands on
Approaches
An exploration of the construct of resilience within a Northern Irish
Military Veteran Population.
The lived experiences of foster carers
Sleep disorders in trauma exposed populations.
The role of perfectionism type 1 diabetes
To provide psychological support to staff to improve well-being.
The lived experiences of foster carers
CLEAR Dementia project
Unexplained cough; the lived experience
Perceptions of pain in NICU
ALLUSION (vALidating attentionaL measUres as indiceS of executIve
functiOniNg)
Post Incarceration syndrome
Investigating unwanted sexual experiences (USE’s) in university
students and the impact of such on psychological well-being – what
role can be played by improved understanding of consent?
FIM+FAM
Assessing the co-occurrence of psychological well-being in the
intimate relationships of ex-services personnel.
Investigating motor skills of visually impaired children and the use of
sound to guide movements.
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Shayegh John

Skelton Sarah
Smith Bonnie
Stafford James
Stefanova Vasilena

Stewart Joanna
Suarez Catalina
Toner Sarah
Toth Michal
Truhan Taylor
Valkanidis Theofilos
Walsh Amy
Ward Grainne
Wilson Clara
Wright Sam

The resistible rise of Populist Politics?: A cross-cultural analysis of
identity use within radical right-wing populism and counter
interventions using Social Representations and the Social Identity
Approach.
Experience of LD careers
Psychology of Learning and Playing New Digital Musical Instruments
Using Virtual Environments to study the role of information in making
action based decisions.
Navigating the leaky pipeline: The impact of parenting stereotypes on
career progression in academia.
Mental Capacity Act – Delphi study
Parents of Premature Infants: Exploring Experiences and ParentInfant Relations
Psychometric Validity of the Post Traumatic Growth Inventory
Mapping design of movement sonification to enhance motor skill
acquisition
Parents and Children Together (PaCT) Project
Perception-action coupling for goalkeeping in football: the free kick
scenario
Mothers who have lost their own mothers through bereavement
Therapeutic value of donating milk post baby death
Applied Canine Olfaction and Cognition
Developing a Psychological Intervention Addressing Emotional
Wellbeing and Quality of Life in Caregivers of Children with Diabetes

Support Staff in the School
Administrative Staff
Lorraine Higgins
Carolyn Largey
Patricia Murphy
Holly Pepper
Martin Sawey

School Secretary
Research Administrator
Employability Administrator
Office Manager and Education
Support Lead
School Manager
Clerical Staff

Bernie Devlin
David McGarry
Glenn Sergeant
Claire Wright
Chris Brown
Paul Coulter
Kamil Kanas
Fred Maddalena

Technical Staff
IT Manager
Senior Electronics and IT Technician
Electronic Engineer
Supervising Electronics Workshop
Technician
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How Research Postgraduates fit into the Structure of the School
It is worth knowing in broad terms how the School works. It should not affect you much from
day to day, but there are times when it matters.
Management Structure of the School
The Head of School is ultimately responsible for almost all aspects of the School’s activity.
Key support comes from the Director of Education, who oversees its education programmes,
and the Director of Research, who manages the School’s research groupings. These
individuals and one academic staff representative make up the Management Board, which
develops and reviews the overall strategy of the School. Education matters are devolved to
the Education Committee and research matters to the Research Committee. The School has
specific committees relating to health & safety, ethics, and postgraduate research as well as
exam boards made up of all individuals who teach on each of our degree programmes.
Reports from all these committees and boards are brought to the School Board, on which all
members of the School sit or are represented. Membership of various committees and
boards, and fuller details of their remits, can be found on the School’s website. The School
Manager ensures that routine procedures are followed and provides support for the Head of
School.
Director of Postgraduate Research
The Director of Postgraduate Research oversees administrative matters relating to research
postgraduates. Many of these are dictated by University procedures, but often students have
specific issues concerning training, supervision or careers which they do not want to raise at
the School Postgraduate Research Committee. The Director of Postgraduate Research is
available by appointment to discuss such issues with students on a one-to-one basis. The
DClinPsy Research Director (Professor K Vowles) provides this role for the Doctorate in
Clinical Psychology
School Postgraduate Research Committee (SPRC)
The School Postgraduate Research Committee – SPRC for short – is responsible for policy
and decision making concerning PhD students. It meets regularly, chaired by the Director of
Postgraduate Research and oversees admission of postgraduate research students,
appointment of supervisors and examiners, progress monitoring and differentiation, and any
other policies or issues affecting postgraduate research students.
Postgraduate Research Student Voice Committee
This committee is designed to allow students to feed back their views on all issues relating to
the supervision, training and support of research students in the School. There are two
meetings of this committee per semester, chaired by the PGR Tutor and attended by the
HoS, PGR administrator and PhD representatives from each year and is open to all PhD
students to attend. Matters raised at the Student Voice Committee are fed back into the
School Board for action where appropriate.
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Formal Procedures
Postgraduate degrees are governed by regulations laid down by University bodies. The key
documents are “Study Regulations for Research Degree Programmes” and the “Institutional
Code of Practice for Research Degree Programmes”. Both can be found here:
http://www.qub.ac.uk/directorates/AcademicAffairs/ResearchDegreeProgrammes/
The School is bound by these regulations, but it has implemented them in ways that are
appropriate to the discipline.
Registration
You need to register at the start of your first year and at the start of each subsequent year.
Registration is subject to satisfactory progress reports. Registration is usually either full-time
or part-time. Only full time registration is available for DClinPsy trainees.
The University’s aim is that all full-time students will complete their PhD/DClinPsy within
three years of commencing study. This is not always possible, and the University allows
students to register for a fourth year as “thesis-only”. This means that the student is liable for
a reduced fee. For DClinPsy trainees, this fee is paid by the trainee if your training contract
has ended. However, you can only register as “thesis-only” if the School Research
Postgraduate Committee accepts that you have completed all of the empirical work for your
project.
The four year deadline is an absolute one and you cannot progress beyond four years FT
study (eight years PT) without receiving special permission from the Pro-Vice Chancellor for
Research.
If, for any reason, you need to change your registration status during the course of a year,
you can do so by applying through your supervisor to the School Postgraduate Research
Committee. The DClinPsy is only a full-time programme so there is no opportunity to avail of
the part-time route.
Attendance
Students will normally be in regular attendance at the University and be in regular contact
with their supervisors. Permission for extended periods of leave or study away from the
University should be requested from and approved by the supervisory team and SPRC.
Progress Monitoring: overview
The University requires strict monitoring of the progress of all postgraduate students. The
monitoring process has two regular elements.
Formal meetings between the supervisor(s) and student
There must be a minimum of ten meetings with your supervisor each academic year (six for
part-time students and DClinPsy trainees). Second supervisors are encouraged to attend at
least 2 of these yearly meetings. Progress against previously agreed goals is assessed,
new goals are set, and a formal record of the outcome made. It is the student’s
responsibility to ensure this record is made after the meeting. This is an important
part of the PhD/DClinPsy process as it ensures that both supervisor and student have
an accurate record of how many meetings have taken place, and the various issues
that were discussed at each session. This record should be recorded online in the
Research Student Lifecycle on QSIS. Details of how to do so can be found here:
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https://www.qub.ac.uk/directorates/AcademicStudentAffairs/StudentServicesSystems/Qsis/Q
sisServices/QsisforStudents/
If a supervisor notes that the student is falling substantially behind schedule, they will write to
the student outlining the areas of concern and inviting the student to a documented
supervision meeting to discuss progress. If a student persistently falls behind, repeatedly
misses agreed deadlines or fails to attend meetings, the supervisor is obliged to notify the
SPRC who will call the student to attend a formal progress review.
Annual Progress Review
Each year, a panel evaluates the student’s progress and makes a formal recommendation
about progress. The student cannot register for the next year until that recommendation has
been made and confirmed by the Postgraduate Research Committee.
The first of these yearly reviews occurs approximately 9 months after enrolment and is
known as Year 1 APR.
Alongside these, first year involves three additional elements:
Initial meeting to appoint supervisors
Within the first three weeks (6 months for DClinPsy trainees) of enrolment the student will
have an official meeting with their supervisors. This will confirm the research topic and the
supervisory team. The first of the official forms – the confirmation of Supervisory Team (PGR
1) – is completed and submitted for approval to the Research Tutor.
Training Needs Review (If applicable)
Usually by the end of October, student and supervisor agree on the training that the student
needs to complete (see section on training below). The result is returned on the training
needs review form. For DClinPsy trainees, there will often not be any additional training
required as teaching is provided on the programme across 3 research modules.
Both the PGR1 form and the Training Needs Review form can be found on the School
Sharepoint site:

https://vle.qol.qub.ac.uk/sites/sbs/Shared%20Documents/Forms/AllItems.aspx?RootFolder=
%2Fsites%2Fsbs%2FShared%20Documents%2FPhD%20Administration%20Forms&Folder
CTID=0x012000F326C7BEFD571D4F8FB4DC93CB314C9F&View=%7BC613DBE2%2D
09C3%2D41DD%2D9C2B%2DE179AAF26746%7D
Initial Review/Research Plan
A research plan/Initial Review needs to be recorded within three months of first registration
(6 months for DClinPsy). This can be done online in the Research Student Lifecycle on
QSIS.
The initial review is particularly important as students must submit to their supervisors a
detailed description of the proposed PhD/DClinPsy project and the supervisors must decide
whether the proposed project is viable. It is an important reference point for the APR which
happens later in the year.
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For DClinPsy trainees, the research plan (LSRP proposal) is submitted in May/June of Year
1 in advance of the APR.
Integrated timetable: Year 1
The elements of Year 1 are complex, and it is useful to have an overall picture. Below is a
template which gives an indication. This template only includes documented
supervisor/student meetings (SSMs) in which important paperwork must be completed. The
dates given below are a guide as to when the initial review/research plan, Annual Progress
Review should be completed in order to comply with University regulations. These are for
full-time students who register at the beginning of Semester 1; they need to be adjusted
accordingly for students who start at other times or those on part-time registration.
11th May
Submit your APR presentation and LSRP proposal to CANVAS
13th May
APR which will include feedback on your LSRP proposal and presentation
25th June
Submission date for the final LSRP proposal on CANVAS taking account of
APR feedback.
31th Aug
Second attempt at APR (if required)
Progress Monitoring: major elements
Year 1 Annual Progress Review (APR)
Students enrolling on the DClinPsy programme have an Annual Progress Review to monitor
progression on the research components of the programme. In order to proceed with their
DClinPsy, trainees must pass the APR (two attempts only are allowed). The University
recommends this takes place between 6-9 months after starting the DClinPsy programme,
and an absolute maximum of 16 months after you start. Normally, DClinPsy students in the
School go through the Year 1 APR procedure about nine months after commencement of
the PhD.
In order for a student to pass Year 1 research component they need to demonstrate that
they have made sufficient progress in their first year to have a reasonable expectation of
successfully completing their DClinPsy within three years (FTE). Specifically, students
should demonstrate the following outcomes:
a)
b)
c)
d)

That they have a clear and realistic plan for the completion of a thesis in three years;
That they are on course to complete the training plan that was outlined at the start of
the PhD;
That they have a grasp of the relevant literature and are able to write about it
coherently;
That they have a well worked out paradigm and that they can undertake empirical
research for the PhD/DClinPsy.

To assess these outcomes, students must submit an APR report to be comprised of:

1. A literature review motivating their LSRP. This review should demonstrate the
student’s ability to identify, summarise, and synthesise literature that is relevant to
their project, and use it to make a case for their research. Moreover, the student
should demonstrate the ability to write coherently and concisely about the literature.
2. A description of a study that has been carried out or is about to be carried out
towards the PhD. Where the study has already been carried out, the document
14

should have a brief introduction and then the normal sections for an empirical paper,
including a discussion. The student should aim for this document to be of publishable
quality. Where the study has not yet been carried out or is incomplete, the document
should have a full methods section which describes the study at a level of detail
required for publication, and a results section which describes, in detail, the analysis
that is planned for the study.
Ideally, the documentation produced for APR will be of use to the student in writing up the
DClinPsy research portfolio. For this reason, we have not identified a particular word limit.
However, experience this year suggests that the full set of documentation need not be any
longer than 30-40 pages. This is to be regarded as an absolute limit rather than a target
length.

The APR process: The overall evaluation of the student is undertaken by the APR panel.
This includes one senior member of staff (who normally chairs the meeting), and another
staff member with expertise in the area of research. Neither panel member is directly
involved with supervision of the thesis. The primary supervisor normally attends the
differentiation, but does not take part in the decision-making process. The student submits
their differentiation report to the various panel members two weeks before the meeting. The
student, supervisor(s) and panel then meet to discuss the report. It is recommended that the
student gives a short presentation on their work to the panel ahead of answering the panel’s
questions. At the end of the meeting, the panel completes a form indicating whether the
student has met the above objectives and recommending an outcome of the APR. If
progression is not recommended, feedback should be given to the student regarding the
areas of concern and a second opportunity for APR is then normally permitted. All decisions
are subject to approval by the SPRC.
APR is not something you should worry about unduly. The norm is, and should be, that
students go through the APR procedure without problems, and the APR meeting itself can
often be a source of very useful comments on the early stages of a DClinPsy project.
Remember that opportunities for feedback on your work from outside your supervisory team
can be quite rare, so the APR process can be a very useful stimulus in this respect.
Annual Progress Review in Second Year and Beyond
The annual review process after Year 1 is fundamentally an opportunity for any of the
relevant parties – student, supervisor or school management – to register any concerns that
they have. If there are no concerns, then it is essentially a formal process, and the outcome
is a recommendation that the student should proceed to the next stage of the course. It is
not the panel’s function to fine tune or re-orient research which is broadly satisfactory.
The composition of the panel is at least one senior member of staff (who acts as Chair) and
one staff member with expertise in the area of research. Primary supervisors normally attend
but do not take part in the decision-making process. The materials for submission should
include a list of training completed, a brief (2 page) progress report from the student and a
written or verbal report on progress from the supervisor and a plan for submission. In the
third (and if necessary, fourth) year, this should be accompanied by written chapter(s) and/or
outline of the thesis as determined by the supervisor along with a detailed plan for
submission. The Chair should be contacted beforehand if there are any concerns about the
student’s progression.
Procedure for Illness and Temporary Withdrawals
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It is important if you are unable to work due to illness to let your supervisor know. If, because
of illness, or any other reason, your research is affected, you may want to consider a
temporary withdrawal from your studies. This period of temporary withdrawal (up to a year at
a time) will be deducted from the time allowed for you to submit your thesis (up to a
cumulative maximum of two years). You should apply for a period of temporary withdrawal
through your supervisor and you should contact your supervisor before the end of the period
of withdrawal to make arrangements for your return to your studies or to seek a further
temporary withdrawal. If you are in receipt of a studentship, it is important that you obtain
your funder’s approval for the period of withdrawal. You should also bear in mind that
different funders have different arrangements for periods of illness and you should consult
the conditions of your award to clarify your understanding of what your particular funder’s
rules are about illness and withdrawal from study. Remember, that it is very important to
keep your supervisor informed about your situation.
Ethics
We expect all research work carried out in the School or under the auspices of the School to
conform to the highest ethical standards and to be informed by the British Psychological
Society’s Code of Conduct. To this end, before data collection can commence on any project
an application must be made to the Faculty’s Research Ethics Committee. Guidance on how
to make such an application will be given by your supervisors and will form part of the
research training that you undertake in your first semester.
Submitting the Thesis
Although it may seem to be very far off, by your third year of study you will begin to think
about submitting your thesis. You will most likely prepare several drafts of your thesis before
you and your supervisors decide that it is ready to submit, although the final decision about
when to submit is yours. Before you submit, you must notify the University through your
supervisor (usually three months in advance) and nominate your examiners. Deciding when
to submit may be driven to some extent by when you wish to graduate. In order to graduate
in July you must submit your notification by 1st February at the latest and submit the thesis
by 1st May. For a December graduation, the notification date is the 1st May, with a
submission date of 15th September. Note that submission of the form and thesis by these
dates does not guarantee that you will be examined in time for the next graduation. This
depends on the availability of your examiners. When submitting, you must hand a copy of
the thesis for each examiner into the Student Records and Examinations Office in the
Student Guidance Centre. For information about University rules concerning the layout of the
thesis, go to the following link:
https://www.qub.ac.uk/directorates/sgc/srecords/Examinations/PostgraduateResearch/SubmissionProcess/

Grievances and complaints
Very occasionally, postgraduate research students are dissatisfied with some aspect of their
experience in the School or the University. Our Student Voice Committee and Director of
Postgraduate Research systems are designed to address student needs and thus to
minimise dissatisfaction. The University has a procedure for handling complaints, details of
which are to be found at:
http://qub.ac.uk/directorates/AcademicStudentAffairs/AcademicAffairs/AppealsComplaintsan
dMisconduct/AcademicAppeals/ResearchDegreeProgrammes/
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It is very important that if you do have a problem you should raise it with the person
concerned or the Head of School within 10 days of the incident. They will attempt to resolve
the problem within five days of receipt. The vast majority of problems can be addressed in
this way. When they are not, you must write to the Director of Academic Affairs (see sections
16-33 of the Student Complaints Procedure for details of this process and any subsequent
appeal process).
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Training for Research Postgraduates
There are a variety of training opportunities and requirements for research students. There
are University-wide training opportunities which are detailed on the Graduate School’s
website for PGR development. In addition, in your first year, the School requires that you
take an Applied Research module designed to help you develop your research design and
data analysis skills. Successful completion of these modules is a pre-requisite for APR.
University–Wide Training
The University puts a lot of effort into offering its research postgraduates generic skill-based
training. It is expected that students will take 30 days training during the course of their PhD.
Twenty of these days should be of structured training, including courses from the
Postgraduate Skills Training Programme, Research Council Courses, training delivered by
professional bodies, and approved school courses. At least 10 days of structured training in
the first year is a School requirement for differentiation. Each three-hour session you attend
as part of a postgraduate module counts as a half-day towards this target.
Please consult the Graduate School Postgraduate Skills Training Programme so that you
can identify the centrally provided courses which best match your needs:
http://www.qub.ac.uk/graduate-school/development/postgraduate-research-developmentprogramme/
Training for Research Postgraduates in the School of Psychology
We have several aims for the Psychology-specific training we provide research
postgraduates. Most importantly, we wish our postgraduates to have the specific research
skills necessary for them to carry out their research project. Whilst most students have a
good idea of what types of research methods they will be using during their doctoral degree,
some projects, for a variety of different reasons, change direction. Having a good grasp of
broad research methods can be enormously helpful in the event of such amendments. We
also aim to give a general training in social and behavioural science research methods so
that our students are well equipped for a variety of research careers in the social and
behavioural sciences. To this end, we require all of our students to undertake training in a
variety of research methods, regardless of their area of specialisation.
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Student and Supervisor responsibilities
Every student will have two supervisors, one of whom is designated the Principal supervisor.
At least one member of your supervisory team should have expertise in your area. It is an
essential requirement that applicants agree a research topic within their supervisor’s field of
expertise. A good relationship between you and your supervisors is probably essential to
the successful completion of your project. It is very important to know from the outset what
your responsibilities are and what your supervisors’ responsibilities are. To this end, the
University’s statements on student and supervisor responsibilities are reproduced below.
These statements are derived from the University’s Code of Practice for Research Degrees
and similar statements are to be found in the Study Regulations for Research Degree
Programmes.
Research Student’s Responsibilities
•
•
•

•
•
•
•
•
•
•
•
•

•
•
•
•
•

Complying with the postgraduate regulations
http://www.qub.ac.uk/directorates/AcademicStudentAffairs/AcademicAffairs/Researc
hDegreeProgrammes
and with any additional school procedures;
Complying with other relevant University regulations, including the disciplinary
regulations
http://www.qub.ac.uk/directorates/AcademicAffairs/AppealsComplaintsandMisconduc
t/StudentDiscipline/
Agreeing a research plan with your supervisors at the outset of the research, and
attending courses and performing research work as specified in the research plan;
Submitting your thesis within the time limits set out in the regulations. If you are a
PhD/DClinPsy student, the University expects you to submit at the end of three years
full-time or six years part-time.
Meeting the various general deadlines set out in the postgraduate regulations, and
any specific deadlines set by your supervisors;
Complying with the University’s requirements on differentiation, including submitting
written work by the deadline set for you;
Discussing with your supervisors the type of advice and guidance that you find most
helpful;
Agreeing a schedule of meetings with your supervisors and keeping to it;
Maintaining an online record of key meetings and communications with supervisors;
Keeping in regular contact with your supervisors and keeping them informed of the
development of your research;
Taking the initiative in raising problems or difficulties, however elementary they may
seem. It is in your own interests to do this as soon as possible, so that problems can
be resolved before they start to affect your research. In particular, if you have an
urgent problem you should not wait for the next planned meeting to discuss it with
your supervisors;
Complying with the University’s training requirements, the training requirements of
your funding body (if applicable), and with any training requirements in place in your
School;
Submitting written work as required by your supervisors, in good time to allow for
comments and discussion before proceeding to the next stage;
Keeping your supervisors informed about the extent of any paid employment
commitments you may have and about their impact (if any) on your research;
Completing a progress monitoring form each year;
Complying with the health and safety legislation, with University and school safety
regulations, and with any safety rules applying in any location where you are
undertaking research;
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•
•

Complying with the Data Protection Act (2018)
(https://www.gov.uk/government/collections/data-protection-act-2018)
Complying with the research ethics applying in your School and discipline.

Supervisors’ Responsibilities
Supervisors have a number of specific responsibilities.
These include:
• Explaining to the student at the outset the kind of guidance and support to be
provided.
• Telling students about the various University procedures and deadlines that they
must comply with.
The division of responsibilities between the supervisors in the team may vary, depending on
circumstances, but the principal supervisor always has overall responsibility and the second
supervisor normally has a supporting role.
The Principal Supervisor’s responsibilities would normally include:
•
Helping the student draw up a research plan, and monitoring the student’s
progress in relation to this plan
•
Agreeing a written supervisory meeting schedule with the student
•
Meeting the student a minimum of 10 times a year (for full-time students)
•
Giving the student regular feedback on progress, including constructive criticism
on written work
•
Raising any concerns about progress with the student and, if necessary, the
Head of School at an early stage
•
Ensuring that the student goes through the School’s differentiation procedure at
the appropriate time
•
Completing a Progress Monitoring Form for the student at the appropriate time
each year
•
Ensuring that the student understands the nature and requirements of
postgraduate research and the standards expected
•
Ensuring that the student knows what constitutes research misconduct and
knows how to reference properly
•
Ensuring that the student is aware of institutional-level sources of advice,
including careers guidance, health and safety legislation and equal opportunities
policy;
•
Providing effective pastoral support and/or referring the student to other sources
of such support, including student advisers (or equivalent) and others within the
student's academic community;
•
Helping the student to interact with others working in the field of research, for
example, encouraging the student to attend relevant conferences, supporting
him/her in seeking funding for such events; and where appropriate to submit
conference papers and articles to refereed journals;
•
Maintaining the necessary supervisory expertise, including the appropriate skills,
to perform all aspects of the role satisfactorily, supported by relevant continuing
professional development opportunities.
The Second Supervisor’s responsibilities would normally include:
•
Meeting the student a minimum of twice a year
•
Involvement in the annual monitoring and assessment process
•
Acting as a replacement ‘principal’ supervisor if the principal supervisor is away
from the University for any length of time
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•

Undertaking a specific role in the student’s training such as developing a
Personal Development Plan (PDP) or Training Needs Analysis for the student

Publishing Together
It is becoming increasingly essential to publish early in your research career and we
encourage our research students to submit their work for publication during the course of
their research degree. Of course, this will not be possible for every student. Those of you
doing longitudinal work or carrying out one large study may have to wait until the end to
publish any results. Nonetheless, it is important always to have the need to publish in your
mind. Very occasionally, students are surprised when they realise that their supervisors
expect to be included as co-authors of papers describing work out of the research project.
Normally, you can expect to be listed as the first author of any papers that are submitted for
publication describing results from your project, where you have taken the lead on the
writing. However, authorship should also be given to other individuals who have made a
significant contribution to the research described. Given the University’s expectations for
supervisors described elsewhere in this handbook, in the vast majority of cases, the
supervisors’ contribution will merit authorship. The British Psychological Society’s policy on
authorship is to be found here: https://www.bps.org.uk/news-and-policy/statement-policyauthorship-and-publication-credit-2017
Resources
Postgraduate research is a very important part of the School’s activities and so we will
support your research in whatever ways we can. Please remember that the economic picture
has worsened for Universities recently and so we are all operating under new financial
constraints. Costs for projects are required to be submitted for approval by the Research
Director.
Conference Attendance
Currently, we cannot fund conference attendance on the DClinPsy but it is worth discussing
with your principal supervisor whether other funds are available.
E-mail
After registration all students will be given a QUB e-mail address. Students should check
their university e-mail account regularly as staff will communicate with them using this e-mail
address.
Pigeonholes
All mail addressed to research students will be delivered to your pigeonhole in the trainee
room.
Test Library and Workshop
The School has a test library that contains standard tests and may be consulted at the
advertised times (see notice in outside the General Office) or by special arrangement with
your supervisor. Note that there can be a considerable delay in the delivery of new tests,
additional copies of tests or record blanks that have to be ordered. Test materials may only
be ordered on the request of a supervisor.
The School has a workshop (01.508) that keeps some standard pieces of equipment such
as tape recorders and cameras. Some pieces of equipment in the School are in almost
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constant use, and you may have to wait for them to become available and/or share them
with other students; consult your supervisor first. Then, if necessary, book the equipment
with the workshop. If you want apparatus constructed or modified in the School Workshop,
remember that this will take time. Preliminary consultation with the Technical Staff will
involve your supervisor, who must sign your completed job request sheet before any work
can be done. Any complex workshop job must obviously be agreed as early as possible.
Access to computer equipment (such as laptops) for running experiments is normally
arranged via your supervisor with the School Workshop or the Computing-Support Staff.
Where possible, always try to use existing computer software. Modifications to software,
however trivial seeming, may take a considerable time, as will the development of new
special purpose software. Your supervisor must discuss any such requests with the School’s
technical staff.
QUB Psych Hike
Psych Hike is a unique event organised by the second year PhDs
and open to students in all years of postgraduate research. The
two-day mini-conference and workshops takes place in the
springtime and combine presentations and seminars with hikes in
the great outdoors. The main goal of the event is to allow first
year students an initial opportunity to showcase their research in a relaxed environment and
enable students in all years of study to meet others and discuss their research ideas. Psych
Hike has ventured to numerous locations over the years, including the North Coast,
Carlingford and County Lough, with second year students responsible for managing the
venue, schedule, catering and travel arrangements.

Sources of Help outside the School:
Student Support and Development
A list of the types of support and opportunities for students, indicating that details about service
access and offerings are available on-line, and accessible to students through the Student
Gateway website: http://www.qub.ac.uk/sites/Students/
Student Guidance Centre – https://www.qub.ac.uk/directorates/sgc/
Student Guidance Centre is a co-location of a number of support services for students
including Student Administration (Exams, Records and Graduation), Admissions and Access
Services, the Widening Participation Unit, Disability Services, and Counselling Services,
including ‘Report and Support’, the University’s reporting tool for all students who have been
affected by either sexual misconduct, bullying, harassment or hate crime. (contact
https://reportandsupport.qub.ac.uk/)
The Guidance Centre has a reception desk with trained Information Assistants who will be
your first point of contact and will happily help you or refer you to someone who can help
with your query.
The Graduate School – http://www.qub.ac.uk/graduate-school/information/
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The Graduate School offers a unique facility for postgraduate students, providing a range of
support services including training, learning workshops and events to maximise the
postgraduate experience here at Queen’s. The Graduate School aims to support
postgraduates in the development of transferable skills to assist in the successful completion
of their studies and also for use in their future careers.
We have a team of dedicated Information assistants based on the ground floor, who can
signpost all postgraduates in the right direction whether it’s information on securing a
postgraduate award or applying for student-led initiative funding. We invite postgraduates to
call in and speak to our team as we greatly value their opinion and any feedback they may
have in helping us continually develop the postgraduate experience here at Queen’s.
As well as offering a range of support services, the Graduate School offers an ideal place to
meet friends and colleagues in a relaxed environment or to catch up on work using the
computer suite or free wi-fi zones. We have a dedicated silent study, which seats over 65
students, as well as an informal seating area, both on the second floor.
Students’ Union – https://qubsu.org/Contact/
The Students Union offers a range of membership services including entertainment venues,
food and other retail outlets, non-alcoholic study space in the Beech Room, a student
enterprise centre, a Welfare Advice Service, clubs and societies, student volunteering,
campaigns and representative work and much more. There is something for every student in
the Students’ Union. The Sabbatical Officers, elected from the student body for a year to run
the Union, as well as the full-time members of staff, work with the student body to ensure the
improvement of facilities and support services for students of Queen’s.
Safety & Security
Emergency phone
If you require Queen’s Security personnel urgently:
Telephone 2222 (internal) OR 028 90972222 (external).
Evacuation
If you detect a FIRE or an INCIDENT with the need to evacuate the building, press the
nearest alarm button. When the fire alarm / bells sounds continuously leave the building by
the nearest safe route.
•
Do not use lifts
•
Do not go back to recover valuables, books, etc
•
Do not obstruct exits. If you are in the School of Psychology go to the
assembly point at the
front of the Crossland Building.
•
Do not query the need to leave the building.
•
Do not re‐enter the building when the red warning lights are flashing.
•
Only re‐enter when officially told to do so.
If you need to phone to report an Emergency:‐
•
state what service is required, i.e., fire brigade, ambulance etc.
•
state what the emergency is, i.e., fire, injury etc, and indicate the severity
and/or numbers.
•
give your name, extension number, and where the service is required, if
possible indicate the nearest point of access for the emergency vehicles.

24

First Aiders
The School has a number of individuals trained to give emergency first aid if the need arises.
These are listed below. There are also a number of first aid boxes situated around the
School.
First Aiders Room Telephone
Paul Coulter
O1.508
Mihalis Doumas
O2.518
Joost Dessing
OG.434
Geoff Caves
02.529

5448
4605
5650
4327

First aid box Location
Fourth floor
04.513 Waiting area
Third floor
03.520 Kitchen
Second floor
02.529 Waiting area
First floor
01.508 Electronic Workshop AND 01.521 Lab. Demonstrators
Ground floor
OG.507 General Office AND OG.530 Kitchen
Lower ground floor LG.516 Mechanical Workshop AND LG.525 Research Kitchen
Security
The DKB can be affected by petty thefts and your help is needed to minimize these. Always
carry your student card for identification and be prepared to identify yourself. If you see
anyone behaving suspiciously please report this immediately to a member of psychology
staff (e.g., secretaries in OG:509 or O3:528, workshop technicians in O1.508, laboratory
staff in O1.527 or O1.525 etc.). If you require Queen’s Security personnel urgently:
emergency telephone 2222 (internal) 028 90972222 (external).
•
Do not be tempted to “have a go”! Consider your own personal security at all times.
•
Never leave any valuables in a public space or any room unlocked at any time.
Your help is required in maintaining a high level of Safety and Security. If you have any
concerns with regard to Safety and Security in the School please do not hesitate to contact
any member of staff or the School Safety Committee (see School web site).
Reporting of Accidents, Dangerous Occurrences
All accidents must be reported and recorded in the 'Accident Book' (BI510) held in the
School General Office. An Accident report form (available in the General Office) must be
filled in by the appropriate supervisor or line manager following investigation and forwarded
to the University Safety Services.
Lone Working Arrangements
All staff and students should avoid working alone outside normal working hours.
No Undergraduate will be allowed to work in laboratories outside normal working hours.
Postgraduates working alone must have the written permission of their supervisor in the form
of a 'Risk assessment prior to working. Permission may only be granted following 'Risk
Assessment'. The School will adhere to the recommendations of the University Safety
Services with regard to 'Lone Working'.
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Equality and Diversity
University Policy on Equality and Diversity
The School of Psychology endorses the University policy on Equality and Diversity, which
may be found here: http://www.qub.ac.uk/directorates/HumanResources/diversity-andinclusion/policies-procedures-and-guidance/.
In particular, we draw your attention to the following aspects of the policy:
Policy Statement
2.1 The University values and promotes equality and diversity and will seek to ensure that it
treats all individuals fairly and with dignity and respect. It is opposed to all forms of unlawful
and unfair discrimination.
2.2 The University seeks to provide equality to all, irrespective of gender, including gender
re-assignment; marital or civil partnership status; having or not having dependants; religious
belief or political opinion; race (including colour, nationality, ethnic or national origins,
including Irish Travellers); disability; sexual orientation and age.
2.3 This policy applies to:
(i) all applicants for employment, employees and all those who work for the University
(including members of Senate and its core committees) and relates to all decisions in
respect of recruitment and selection, promotion, access to training and the provision of terms
and conditions of employment; and
(ii) all student applicants and potential applicants and relates to all decisions in respect of
the admission of students and the provision of all services to students including teaching and
supervision, assessment, progression and award, and support services.
2.4 The policy is reflective of the University's commitment to develop fully and utilise the
talents of all its staff and students.
Commitment to Policy
3.1 The University is committed to:
- Actively promoting equality of opportunity and to respecting and celebrating the cultural
diversity within the University;
- promoting a good and harmonious environment free from flags, emblems, posters, graffiti
or other material or actions or language likely to be provocative, offensive or intimidatory;
- fulfilling its legal obligations under the equality legislation and associated codes of practice;
and
- taking lawful affirmative and positive action, where appropriate.
Status of the Policy
4.1 This policy forms part of the formal contract of employment for staff and part of the
agreement between students and the University.
4.2 Breaches of the policy will be regarded as misconduct and may lead to disciplinary
proceedings.
4.3 All visitors to the University will be expected to comply with the policy.
4.4 Those contracted to work at or for the University, including sub contractors, will be
expected to comply with the policy. Breach of the policy could result in the termination of the
contract.
If you see, hear, or are subjected to something that is not consistent with the University
policy, please contact the Director of Postgraduate Research or the Head of School.
Furthermore, the University policy document contains information about how to make a
formal complaint through the Student Complaints Procedure
Equality and Diversity Training
The University offers all students online training in Equality and Diversity, which can be
accessed through the QoL homepage. In addition, all PGR students have access to online
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training on unconscious bias. The School encourages all of its PGR students to avail of this
training.
Further Information on Issues Related to Gender
The University’s policy on maternity leave for PhD students is to be found here. In addition,
for those students funded by a DfE award, your studentship handbook contains information
about DfE regulations on maternity leave.
The University organises child care schemes for students and members of staff. Information
about these schemes may be found here.
Bullying and Harassment
It is important that all members of the School treat each other with respect at all times and
the School wholly endorses the University’s anti-bullying and harassment policy which is to
be found here. We draw your attention to definition of harassment in the policy:
Within this policy, bullying is considered a form of harassment. Harassment
includes causing another person alarm or distress. Harassment on grounds of
gender (including gender re-assignment), race, religion or belief, political
opinion, disability, sexual orientation or age may also breach the University’s
Equality and Diversity Policy if it involves discrimination against an individual in
the way they are treated in relation to the provision of services, including
teaching and supervision, assessment, progression and award and support
services. Harassment may also breach other legislation, for example Equality
legislation or Health and Safety legislation.
Although harassment normally implies that there have been several incidents
of unwanted behaviour, students may also raise concerns relating to a single
incident under this procedure and should do so where the behaviour of the
other person is serious. Harassment may constitute a criminal offence and it
may also be possible to obtain an injunction under the Protection from
Harassment (NI) Order 1997.
In addition, the policy sets out a number of examples of harassment:
i.Oral or written harassment through derogatory remarks, jokes, insults, offensive
language, gossip and slander. Written harassment includes, but is not limited to,
letters, emails, postings on websites and texts.
ii.Visual displays of posters, graffiti, obscene gestures, flags, bunting, pictures,
emblems or any other offensive material (including the use of email or mobile devices
to send or view such material).
iii.Physical conduct ranging from the invasion of personal space and/or inappropriate
touching to serious assaults.
iv.Offensive, intimidating, malicious or insulting behaviour, open aggression, threats,
shouting.
v.Intrusion by pestering, spying, following and/or stalking.
vi.Subjecting another person to unwanted conduct which has the purpose or effect of
violating that person’s dignity or humiliating, intimidating or undermining that
individual or creating an intimidating, hostile, degrading, humiliating or offensive
environment.
vii.Unjustifiable exclusion e.g. withholding information, isolation or non-co-operation of
colleagues, exclusion from classroom and social activities.
viii.Misuse of power through means intended to undermine, humiliate, denigrate or injure
the recipient.
If you feel that you have been the victim of bullying and/or harassment, please consult the
full policy for information about procedures and advice about next steps.
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Appendix 1: List of Postgraduate Forms:
School Forms:







Appointment of Supervisors (PGR1)
Change of Supervisors (PGR2)
Change of Registration (PGR6)
Temporary Withdrawal (PGR10)
Training needs review
Project Specific Training Form

https://vle.qol.qub.ac.uk/sites/sbs/Shared%20Documents/Forms/AllItems.aspx?RootFolder=
%2Fsites%2Fsbs%2FShared%20Documents%2FPhD%20Administration%20Forms&Folder
CTID=0x012000F326C7BEFD571D4F8FB4DC93CB314C9F&View=%7BC613DBE2%2D
09C3%2D41DD%2D9C2B%2DE179AAF26746%7D
All other forms can be found online in QSIS.
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